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ABSTRACT '

This manual provides specific and practical
suggestions for the development of heterogeneous classes and
individualized instruction in the More Effective Schools Program. The
followving major topics are covered in a number of short sections: 1)
school organization, from prekindergarten through grade six; 2) the
roles of the principal, assistant principal, administrative
assistant, secretarial staff, classroon teacher, cluster teacher,
educational assistant, teacher aide, and other teaching positions,
and the changing roles of the teacher and supervisor; 3) the
organization of heterogeneous classes, including the physical
arrangenent of the classroom and detailed suggestiocns for the use of
time and materials: 4) ways te understand children and to start then
orn an individualized program; 5) evaluation of pupil progress; and 6)
methods of maintaining discipline in the classroon and encouraging
communication with parents and the community. A final section lists
ten basic tenets for the heterogeneous classroom, and an appendix
includes parents' views on the More Effective Schools program, the
special functions of parents! associations, ways of assessing the
classroom program, and a brief bibliography. (MBM)
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“There are too many children in our community who
are growing up without the basic skills necessary for
future. success as c:tizens. We believe that these ckildren,
properly challenged and given the means for growth

and learning, can make unprecedented academic and

.social progress. To meet this challeage, a new design for

education must be created.”

o«

. when teachers are given the needed tools, services
and conditions to do .a professional job, most teachers

-respond. positively, enthusiastically, and with a deep sense

of personal commitment. At ihe same time, children also
respond to the new school created by such educational
improvements in a manner making learning possible

and satisfying.”

“Successful education is essential to successful

integration.”
From the introduction to the
JOINT PLANNING COMMITTEE
REPORT ON
‘MORE EFFECTIVE SCHOOLS,
-May, . 1964
2
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INTRODUCTORY STATEMENT

By the Editors

This manual has been written to help each MES staff member,
the parents, and interested community leaders to understand the
basic philosophy and guidelines of the MES program, and to
suggest some specific methods of implementing these guidelines
in the spirit of the aims set forth in the MES program.

The MES program is the product of many mrinds: repiesenta-
tives of the United Federation of Teachers, the Council of School
Supervisors, the Board of Education and many other interested
groups, as well as individual educators and community leaders.
The program was first impleruented in ten selected schools begin-
ning September 1964. Eleven more schools were added in the
fall of 1965. Seven additional elementary schools became pat. .«
the MES program begin=.._, ™ i we 2 school year. Overall
direction and guidance are given by the More Effective Schools
Office.

We arc hopeful that this manual may prove of vaiue to MES
staff memb :rs ard to all others interested in effective education.

The Editorial Commiittee

Rhoda Cohen

Blossom (Geuiernter

Mollie Marcus

Sidney Schwvager

Marietta Taylor

Robert Tayior

Simon Beagle, Editorial Consultant
Hortense Jones, Director, The MES Program
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STATEMENT BY
THE ASSISTANT SUPERINTENDENT

Among the major commitments of the More Effective Schools
Program has been the advancement of learning for each child
facilitated through a program which helps each teacher review
her classroom activities individually and as a member of a team.
Additionally, evaluators have recommended additional staff devel-
opment programes.

To work toward these goals, plans were made for a series of
workshops during the summer of 1970. In the Spring, staff and
parents of More Effective Schools, representatives of community
organizations and colleges, and members of the central staff joined
in “brainstorming sessions” c¢1 several Saturdays to plan the
workshops.

During the summer two sets of workshops we:e attended by
parents, aides, teachers and supervisors from schools newly desig-
nated MES, as well as representatives from schools with experi-
ence in the program. Many ideas, both creative and practical, were
generaied by this interaction of minds and personalities,

This current manual focuses on some of the highlights of these
workshops. Beginning in Chapter 1 with a brief description of
the MES guidelines as they are currently being implemented, the
manual provides a forum by which the ideas of participants may
be shared with all those striving ,to implement the concepts of
heterogencous grouping, clustered classes, and individualized
instruction. ’ '

It is our hope that seeing these ideas in print, putting them into
practice, modifying them for her own classroom and generating
further ideas, each teacher will provide a climate in which every
child can learn.

Assistant Superintendent

Theresa G. Rakow
Office of Elementary Schools
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Statement by the Director

The MES Program, from its beginnings, was, and still is, a
cooperative venture. Many have co.iributed to its conception,
forn. alation, and implementation. The Jcint Planning Committee,
which formulated the MES design accepted by the Beard of Edu-
cation (1964), had rtepresentation from the Office of the
Superintendent, the United Federation of Teachers, and the Coun-
cil of School Supervisors. After the adoption of the MES Plan,
cooperation continued through the City Wide MES Advisory
Council consisting of represetitatives of the City Wide MES Far-
onts Association, the United Federation of Teachers, and the City
Wide MES Supervisors Association. These representatives meet’as
peers, each concerned with finding realistic solutions to the many
problems stemming from efforts to implement the basic guidelines
of the MES program. This cooperation is still continuing arnd is
making possible the growing effectiveness of the MES program.

1 must take this opportunity to express my special appreciation
to the classroom teachers who, through their school UFT chapters
and through thcic organization, the United Federation of Teachers,
have been the mainstay of the MES program. There would not
and could not be effective implementation of this program withcut
their continued undlerstanding, concern, commitment, and coopera-
tion. While MES staffs work as a team, and each member in the
teami plays an imporiant part, the “educational quarterback” is
the classroom teacher. There can be no education without these
dedicated professionals.

Hortense P. Jones, Director
The New York City
More Effective Schools Program
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BASIC GUIDELINES

(14

. to free the teacher from the crushing
burden of feeling that everything that children
learr. in class they must learn from him’

John Holt

Q 8
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The More Effective School was designed tc provide:

Commitment to ali chiidren in recognition of each
child’s worth aad needs.

Organization that presents an optimum learning
envircnment, with heterogeneous classes to reflect
our society, where children are not labelled early
in life as slow, stupid, smart; where each child is
viewed individually; where consideration is given to
various talents, style and pace of learning, and Ievels
of achicvement,

People who view their roles in new ways in relating
to growth of children, themselves, parents, and
community.

Eva]uation«—cbntinuous and continuing to stimulate
academic success and teacher growth in service.

While this manual does not seek to be a “‘cookbook,” strategies
are suggested to the teacher in the classroom. They serve as
guides and are not prescriptive.

Philosophically the program espouses freedom for children to
become independent learners and freedom for teachers to provide
the teaching-learning structure and environment.

D
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GUIDELINES

ORGANIZATION OF SCHOOL

Class Size (Maoximum)

Prekindergarten — 15

Kindergarten - — 20

Grades 1-6 — 22

45-minute preparation period will be provided daily for each
teacher.

Prekindergarten

Where space permits, classes will be organized on 6-hour basis
with two teachers to each class.

All other classes will be organized on 31% hour basis with three
teachers to every 2 classes. Thus the 2 teacher ratio will be main-
tained. (8:40-12:10—11:30-3:00). All teachers will have lunch
with the class in the classroom and thus capitalize on the educa-
tional experiences this period provides. In addition, teachers have
a 50-minute duty-free lunch period.

Kindergarten:

~ Where space permits classes will be organized on a 6 hour basis
with one teacher to each class.

All other classes will be organized on a 3% hour basis .with
2 teachers in each room. Thus the 114 teacher ratio will be
maintained. '

Where classes are organized on a 6 hour basis, all teachers will
have lunch with the class in the classroom and thus enjoy the
educational experiences this period provides. In addition, teachers
will have a 50 minute duty free lunch period.

10
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Grades 1-6

Four teachers will be assigned for every 3 classes. The teachers
work as a team. Coverage for preparation periods will be arranged
by the team so that continuity of instruction will be maintained
with a team member.

The unique strengths of each teacher will be utilized in the
cluster to provide optimum participation by all.

Cluster Meetings

Cluster meetings are held each week. Chairmanship should
rotate. Minutes of meetings are kept so that each person is aware
of major decisions arrived at in these meetings. The assistant
principal assigned to the grade is an advisor. The teachers are
encouraged to develop working guidelines and evaluation proce-
dures and to discuss individual as weli as group progress. These
sessions are teacher sessions in which the assistant principal serves
as a resource.

PUPIL. AND CURRICULUM

The home class should be small and _.adequately supported. It
serves as the primary source for children with a wide range of
needs and abilities. ' ~

Children are encouraged to develop independent skiils. Re-
grouping within the class group is essential so that individual needs
may be met more adequately in all curriculum areas.

The cluster teacher provides coverage for preparation time and
also assisis the class teacher in teaching skills.

Classes should be organized heterogeneously. Rooms should be
attractively arranged and reflect a respect for the basic curriculum
areas. New and innovative equipment should be evident:

Urban Kit Materials

Language Resource Materials
Textbooks and supplies
Audio-Visual Materials

p 11
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Small group and individual instruction should be in evidence.
Children are to be encouraged to participate fully in classroom
activities. Language development shc.:lZ b= =mphasized at all
times in every curriculum area, oral as wcil as ~vritten.

Adequate provisions must be made for the ztypical child. Spe-
cial progra:ns for enrichment and continued academic develop-
ment must = provided for the high academic ==chiever.

Speciz! programs must be provided for chiiiren with emotional
needs that cannot be met in the regular small ciass.

Special attention must be focused on the curriculum and on the
content of educational experiences in these small classes to be
certain that the individual needs of children are being met.

Special Placement

At the end of the second grade, special placement of a child
should involve consideration not only of the child’s academic
achievement but also of his social, emotional, and physical matu-
ration. In light of individual needs, special placement may be
arranged. In all cases of special placement, the parents of the
child should be involved in and understand the reasons for the
decision. -

,Accelerahon

Pupils, at the end of the second grades, achlevmg at or above
grade 4 academic level and possessing physical, emotional and
| rsocial ‘maturity may be accelerated to grade four.

Closed Junior Guidance

Classes are formed to meet the needs of socially and emo-
tionally disturbed chiidren. The classes are organized with a
balance of passive and assertive children to allow for effective
functlomng

Classes are closed—end with a reglster of 8 to 12 pupils.
Three teachers are assigiied to every two classes.

Full supportive guidance and other necessary services must
be available.

12
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Open Guidance

Classes should be prepared to absorb children at any e
during the school year while proper placement ior these chil-
dren is being determined.

Some children may be returned to regular classes =i‘ter
adjustment to a temporarily disturbing situation. A new ciass
may be formed to accommodate a maximum register of eigh-
as soon as a register is closed.

Full supportive services must be available.

Bridge Class

Pupils who lag in achievement (perhaps because of excessive
mobility or cther factors that have prevented sustained attention
to studies) but who show sufficient capacity to succeed in the
third grade, if placed in a small group and given much individ-
ual help, may be placed in a “bridge class” with a register of
15 or fewer pupils. The children may be returned to a regular
class during the year upon the recommendation of the team
consisting of teachers, supervisors, and guidance personnel.

Retention .

~ Pupils showing lack of ability to progress adequately and
exhibiting social immaturity, upon the recommendation of the
team consisting of teachers, counselor, supervisor, clinician,
may be retained for another year within the Early Childhood
Program.

 EVALUATION

Children’s academic needs in all curriculum areas should be
diagnosed regalarly.

Adequate programs should be planned to meet needs as evi-
denced throu_h diagnosis.

Programs must be evaluated.

_Eval_uétion procedures and results should be understood By
parent, teacher and child.

is__v'.> < ..L d
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COMMUNITY RELATIONS

The plan for MES must reflect the urgent and continued needs
of the community and must depend upon extensive community
cooperation.

Within the school, integrative practices must prevail in pupil
classification, class organization, staff recruitment and staff assign-
ments.

The school curriculum must be constantly revised to reflect
realistically the features of urban life and the contribution of
various ethnic groups to our common culture.

The leadership and staff of the MES, in cooperation with appro-
priate city agencies and community groups, should develop a
public relations program to establish a positive image, promote
community involvement and identification, publicize the school
program and elicit public support for MES.

The school should be utilized as a center for coordination of
neighborhood improvement programs.

The school should encourage the development of an active

14
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Parents Association, which should be provided with school
facilities.

Both written and oral methods of reporting to parents must be
improved so that pupil progress is clearly understood. Appropriate
school machinery should be devised to deal promptly with parent
grievances.

Programs such as parent workshops are to be cooperatively
developed.

Guidance personnel, the community relations teacher, bi-lingual
teacher and other resource people are to meet with individual
parents.

Time and space must be provided for teachers’ meetings with
individual parents.

A system for recognition of superior pupil achievement, pupil
growth and pupil activities should be established.
'School .sccial workers and guidance coumnselors should work

with parents. associations and other community groups to develop
ways and means of mitigating the harsh effects of poverty and

_discrimination. This group. should also concern itself with such

problems as housing and job opportunities. There should be indi-
vidual evaluations of pupil admissions and discharges so that a
more complete profile of the pupil may be available to the staff.

i5
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ROLES

-

“The functions of leadership are to help sift
priorities, have a vision of what could be,

' prepare for pain and sacrifice, and give
expression to hope.”

John Gardner
(Paraphrased).
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Roles

PRINCIPAL

To fulfill the overall responsibility for implementing the MES

program, the principal is expected to organize the school according
to MES guidelines for heterogeneity, small groups, individual
activity znd instruction, etc. He makes certain that the supervisory
staff understands the MES guidelines and the separate roles ci all

e & 6 o

personnel,

The principal:

Serves as a resource person for his supervisory staff.

e Holds regular cabinet meetings with. the supervisory staff:
o Creates an atmosphere where there is freedom for experimenta-

tion and evaluation.
Holds regular staff meetings, not for administrative purpose, but
rather to encourage professional growth an! the exchange of

- ideas and practices.

Apprises the staff of all resources available to them.
Provides opportunity for intervisitation and intravisitation.
Develops a tolerance for the hum of purposeful activity.

Makes sure that there is teacher involvenient in the selection of

materials and supplies.

Helps staff evaluate materials in terms of sraall group and indi-
vidual instruction.

Makes frequent informal visits to provide suggestions and
guidance. o '

Promotes warm rapport with the community and makes him-
self available to the community as a resource person.

- Provides space in school for a parents’ room, where possible, cr

suggests outside space for such purpose.

Helps interpret new teaching techniques and procedures to the
community. |

e Encourages parent workshops and classroom visits by parents.
e Gives the custodial staff the opportunity to understand the

MES program. ,
17
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o Is directly responsible to the community superintendent.
e Uses consultant resources of MES for interpretation and clari-

fication of the MES guidelines.

Avails himself of the MES staff for training all school personnel
in implementing the unique features of an MES program.

Submits all necessary data te help secure fullest support for
the program.
Attends monthly Advisory Council meetings.

ASSISTANT PRINCIPAL

The primary function of the assistant principal is teacher train-

ing. In the exercise of this function, the assistant principal is
expected to:

e Understand and accept the MES philosophy and guidelines.
e Orient teachers to MES philosophy and guidelines.
e Help teachers organize physical aspects of room for small group

and individual learning situations.

Develop a relationship with teachers which allows free exchange
of ideas in deformalizing the classroom.

e Be a resource person for the cluster,

Encourage cooperation, team work and sharing within the
cluster group.

Encourage experimentation and innovation.
Develop guidelines for evaluation.
Demonstrate, and participate in classroom activities.

Evaluate ones own performance in terms of teacher progress in
meeting needs of children.

Maintain awareness of tize academic, social, and physical nesds
of children in the grade.

Help teachers formulate systems for observing, recording and
planning for pupil growth both academically and socially.
Evaluate plans with teachers.

o Display an undesstanding attitude toward busy hum.

Familiarize teaciiers with the new materials.

18
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Develop systems by which teachers order, exhibit, display, dis-
tribute and use materials.

e Supply curriculum guides.
e ‘Attend cabinet meetings and make constructive suggestions for

articulation among grades.

e Maintain an open door policy for consultation with parents.
e Hold workshops with parents for the purpose of interpreting

school programs and curriculum.

Teacher Assigned as
ADMINISTRATIVE ASSISTANT

The role of the teacher assigned as administrative assistant is to:

o Supervise school aides.

Help school aides develep, implement, and evaluate guidelines
for lunch, yard and other duty assignments.

Channel aii requests for custodial help.

Supervise all milk and lunchroom records and collections.
Supervise bank collections.

Assure accuracy of all records related to monies in school.
Coordinate schedules of bus, O.T.P.’s, etc., submitted by the
assistant principals in the grades.

Coordinate schedules related to routes and stations for fire
drills; arrivals and dismissals, A.M. and P.M.; to and from
lunch room; released time.

Coordinate all supply and book orders submitted by assistant
principals.

Supervise unpacking, storing and distribution of all school sup-
plies, books, and Board of Education syllabi.

e Keep accurate records related to supplies.
e Order, check, and distribute to appropriate assistant principal

the materials for testing programs.

Collect and forward the tests to the appropriaie centers for
scoring.

Serve as a member of the principal’s cabinet.

19
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MEMBERS OF THE SECRETARIAL STAFF

The secretary is usually the first person to meet visiting mem-
bers of the community and other visitors to the schcol. She is
expected to:

e Greet and welcome all individuals who come to the office.
e Receive all incoming calls with courtesy and patience.

e Become knowledgeable regarding school and community re-
sources.

e Refer visitors to appropriate resources.

! e Give no personal informaiion over the phone, such as home
addresses, phone numbers, employment data.

e Keep a record of incoming calls and messages.

‘ e Work under the direct supervision of the principal or his
) designee and accept assignments as channeled through them.

o Be up to date on all organizational data.
‘ e Establish a system for filing.

e Meet with teachers to explain pupil accounting procedures and
school forms (absence forms, health forms, order forms, etc.).

e Make necessary phone calls t¢ ..olve payroll problems.

; e Keep an up-to-date roster of staff members, addresses and tele-
| pbone numbers.

Keep teacher files up to date.

Prepare cumulative record folder for each new admission.
Keep pupils’ office records up to date.

Make home contict calls for children who become ill.
Receive children sent to office with courtesy and patience.

o ¢ o 0 o

CLASSROOM TEACHER

In her crucial role in the program, it is essential for the class-
room teacher to:

e Understand and accept the More Effective School philosophy
and guidelines. '

e Aim to develop independence and autonomy on the children’s
part in all areas of the program.

20
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e Organize the classroom for small group and individual instruc-
tion.

e Provide materials and activities appropriate to varying needs
and abilities.

e Accept with full understanding the busy hum that is part of an
individualized program.

e Survey the health and social needs of children.
o Evaluate ch. ‘ren’s growth periodically in all academic areas.

o Learn about and utilize all resources av=ilable for consultation
in the school.

e Be guided by New York City Board of Education curriculum
bulletins.

e Participate in the ordering of supplies and materials.
e Help to determine guidelines for evaluation of materials.

e Develop plans that reflect the full range of children’s needs and
abilities.

o Experiment witlt techniques and materials within the MES
framcwork. -

e Recognize and accept the concept that the teacher is part of a
teaching team.

e Obtain the active involvement of all adults in the room with
individual or small group learning situations.

e Accept 2 votating chairmanship in the cluster planning session.
e Share knowledge and skills with collzagues.

e Communicate with O.T.P.’s so that the child’s leaming is
correlated. :

e Keep parents aware of children’s progicss and needs.
e Encourage and invite parents’ visits.
e Plan for some parent involvement and participation.

Teacher Assigned ds
CLUSTER TEACHER

As part of the teaching team, the teacher assigned as cluster
teacher should: '

e Plan with other teachers in cluster.
e Share responsibility for teaching, testing, rating, recciding, and

21

v 21

e e o ol i AP P A e



;
i
i
{
H
1.
&
v
;

escorting children in the cluster.

e Help to individualize instruction in each class in a cluster.
e Co-teach remedial and enrichment groups as needs arise.

Continue instructional routines with children when the class-
room teacher takes preparation time.

e Be available in the absence of the classroom teacher.

Escort class of absent teacher and remain urtil substitute
arrives.

Orient substitute to routine and schedule of the day.

Help supervise cluster classes during emergency drills.

Help the substitute with dismissals for hinch and at 2 p.m.
Share in diagnosing children’s growth needs.

Share -in evaluation of children’s progress.

Help in the sharmg of resource material among the teachers

Confer with classroom teacher and supervisor before making
home contact.

EDUCATIONAL ASSISTANT

In her work under the supervision of the classroom teacher, the

educational assistant may do any of the following:

Assist the teacher in large group activities.

e Work with small groups or 1nd1V1duals under the direction of

N

the teacher.

Contribute to enrichment of the program by using her own
special talents and abilities. :

Participate in planning.

Greet and assist children upon arrival and prepare them for
dismissal.

Escort children to bus, office, toilet, playground, etc.

Alert teacher to special needs of individual childrexn.

Serve as a source of affection and comfort for all children.
Translate and interpret foreign language where she can.
Encourage and assist non-English speaking children.

Assist with snack and lunch program for her class.

Help to utilize the lunch program as an educational experience.
Serve as heme-school liaison.
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Check, store, and inventory classroom supplics and materials.
Assist with housekeeping chores.

Prepare instructional materials.

Help with record-keeping.

Arrange for field trips.

TEACHER AIiDE

To functior with fuil effectiveness, the teacher aide may do any

of the following:

Give assistance to the pre-kindergarten teacher in all activities
in the classroom.

Work under the guidance and direction of the teachers.
Assist at snacks and lunch.
Assist on trips and walks and in outdoor play.

Escort children to toilet where such facilities are not located in
the classroom.

Help, at the suggestion of the teacher, with individual or small
groups of children.

Assist teachers in arranging supplies and materials.

Make materials an¢ games: Make minor repairs of puzzles, etc.
Wash, repair and make doll clothes.

Help care for ‘bulletin boards.

Assist teacher in the setting up of parents’ workshops. .

Provide “baby-sitting” services for siblings during pre- -

kindergarten parent workshops held during working hours.
Work from 8:30 A.M. to 3:30 P.M.

Have one hour for lunch but may not take it at the beginning
or end of the day or during the children’s lunch time. Within
the school day, her hours may be adjusted.

Other Teaching Positions
(O.T.P.'s)

The service of O.T.P.’s—music, art, science, math, language

resource, speech, etc.—has been provided to bring the unique

23
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skills of specialists into the classroom. The O.T.P.’s provide cover-
age for cluster meetings. As they share their skills, they:

May be invited to participate in cluster meetings.

Plan together with the assistant principals on how they can
enrich the total school with special programs and emphasis.

Plan together to integrate their efforts.

Work with the classroom teacher to implement the open class-
room.

Help the teachers set up and utilize learning centers.
Introduce special materials and advise on ordering of materials.
Guide teachers in the use of such materials.

Encourage and plan for children with special talent,

Seek ways to stimulate the reluctant learner.

Meet with parents and community groups. Hold workshops.
Involve parents in special activities wherever feasible,

Be aware of wishes of the community.

Consider how the contributions of these specialists can best be
clarified for the community.

Teacher Assigned as
AUDIO-VISUAL TEACHER

In this specialized role, the teacher assigned as audio-visual

teacher is relied upon to:

® o © o

Teach specially prepared lessons using audlo-V1sua1 media with
large or small groups. .

Teach uses and operations of all audlo—vxsual media, to pup11
squads, teachers, parents, and aides or assistants.

Offer consultative services to teachers, specialists and super-
visors on curriculum development.

Assist teachers in setting up learning centers with equipment.
Provide classroom demonstrations of media utilization.
Keep teachers informed of available materials.

Assist teacher in arranging for visits to special after-school per-
formances of the performing arts,

Prepare flat picture collections.

24
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Prepare tape recordings.
Prepare 2’7 x 2’ slide tests and filmstrips.

Prepare large transparencies for the overhead projector.
Prepare 8 mm. single concept films.

Prepare coordinated materials, such as slide and tape combina-
tions.

Prepare bulletin boaxds, exhibits and displays.

e Organize facilities for the audio-visual program, including space,

local production, storage, repair and maintenance.

Organize and catalogue for the distribution of cquipment and
materials.

Keep continuous inventory control of all equipment and
materials.

Keep records of repairs and maintenance.

Help organize programs for communicating the MES idea to
the community.

Organize special programs using multi-media approaches.

Organize and coordinate the use of the central sound system
in the auditorium. '

Arrange for in-school presentations by performing arts groups.

Teacher Assigned as
HEALTH COUNSELOR

As specialist in the hcalth area, the teacher assigned as coun-

selor will be counted on to:

Act as resource consultant on matters pertaining to health status
of children.

Be the lisison between teachers, principals, and community
health services.

e Represent the school at district health conferences.
o Cooperate with parent groups on health matters involving

children.
Confer with individual parents when necessary.

e Aid in developing a directory of health agencies and health

personnel available to school.
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e Organize special health programs, exhibits, and assembly pro-
grams.

o Conduct in-service training for school personnel on- vision
screening test, use of audiometer, and other instruments.

» Confer with members of other services on matters of health of
children.

» Assist in preparation and distribution of school health bulletins.

Order and distribute first aid supplies and materials.

Review all bealth cards to determine health status of children.

Interview individual children when necessary.

e Organize index file for routine follow-up of children having
remediable defects.

e Consult with proper personnel on all remediable defects.

e Check with nurse to see that children with special health prob-
lems are under routine observation and supervision.

Escort groups of children to treatment clinic when parents are
unable to do so.

Coordinate a safety squad.

Investigate frequent absence for illness.

Give first aid to children who become ill or are injured.
Notify supervisor when emergency arises. '

Assist teachers in conduct of school health inventory.

Adyvise teachers on recommendations made by treatment agen-
cies.

Distribute health survey forms.
Coordinate Employee Blood Credit Program.

; e Share and provide illustrative materials and films for health
; teaching.

e ¢ 0 ¢ 0 0o 0 ¢ © ¢
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o Advise teachers on classroom adjustments as needed.

Teacher Assigned as
INDUSTRIAL ARTS TEACHER

In his special capacity, the teacher assigned as industrial arts
i teacher will be called upon to:

e Aid the teacher in implementing the elementary school curricu-
lum through industrial arts media.

26
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Help teacher correlate indu:frial arts with other areas.
Plan projects best suited tc the individual needs of the chiidren.
Have regular conferences with classroom teachers.

Work in individual classrc:ms as well as with individual! chil-
dren in the Industrial Arts Room.

Teache: Assigned as
HEALTH EDUCATION TEACHER

The teacher assigned as health education teacher is expected to:

e Teach physical activities to the ciasses. .
e Assist teachers and the health counselor in the total health edu-

cation program.

Assist in ordering, storing, distributing and recording inventory
of health~¢ducation supplies.

Develop a program of culminating activities, such as intramural
athletics, field days, dance festivals, etc.

LIBRARY TEACHER

The role of the teacher of library in the MES program is to:

Extend the use of library skills.
Introduce new books and story telling.
Develop the background for creative expression.

Share knowledge of children’s literature and related information
with all school personnel and with: parents.

Work with teachers on the selection of books to meet circula-
tion needs in all curriculum areas. ;

e Maintain appropriate library recoxds.
e Organize placement of books and materials for mosi effective

use.

Maintain professional library for teachers’ use.

e Provide for home-school circulation of books.
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GUIDANCE TEAM

The guidance team is composed of the guidance counselors,

school psychologist, social worker, school psychiatrist, principal
and teacher. The team offers services for all the children, helping
specifically when educational, personality or behavior problems

become apparent in the classroom. The program depends upon
the team to:

Screen pupils with special needs (identifying gifted, talentec,
under-achieving and potentially maladjusted chiidren, and those
in need of testing for CRMD classes).

Help develop referral procedures.
Make referrals to agencies and special services.
Give individual counseling to children with special needs.

Do group guidaznce, conduct demonstrations, assemblics and
similar activitdes.

e Consult with teachers and interpret data.
e Maintain guidance reference materials for staff.

Help teachers analyze their classroom performance as it affects
children.

Hold case conferences.
Hold parent workshops.

Cooperate and confer with other bureaus and pupil personnel
services. :

Teacher Assigned as
COMMUNITY RELATIONS TEACHER

This teacher is the coordinator of the Community Service Team.

In her performance of this duty she is expected to:

Attend regular Parent-Teacher Association meetings.

Help plan Parent-Teacher Association meetings.

Assist with publications of Parent-Teacher Association bulletins.
Assist with Parent-Teacher Association membership drives.
Attend liaison meetings with principals and other supervisors.
Coordinate tiie school parent workshop program.

Develop Saturday and after-school cuitural activities programs.
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o Assist at book fai—s. cazzz sales, etc.

Enlist parent volun:eess for class trips, kindergarten registra-
tions, library servics, 2ic.

Assist parents with imdividual school problems.
Refer parents to appropriate school authorities.

. Make home visits cn referral from principal.
Alert parents to opportunities for adult education.

e Help make contacts vith school socizl worker for city agencies
(Department of Welfa. v, Housing, etc.).

e Attend and participate in meetings of community organizations.
Participate in community fairs, art shows, etc.

e Prepare survey of community resources and personnel for the
school.

Enlist the support of local merchants.

Coordinate the summer camp placement with social worker.
Prepare news releases.

Form Community Relations Commities of parents, professional

staff, and neighborhood associations (School-Community Com-
mittee).

Meet periodically with the principal.

Meet regularly with Community Service Team.
Assist ir. the observation of special days and events.
Arrange for discussion groups on voluntary basis.
Develop a photo-file related to curriculum areas.

? Help to develop class projects and/or lesson plans stressing
mnulti-ethnic background of pupils.

» Confer with teachers.
e Help plan for orientation of teachers to the community.
e Acquaint parents and the community with MES Guidelines.

ot e ) S AR T i e T

ATTENDANCE TEACHER

When there is an attendance teacher as a member of the Com-~
munity Service Team, he is expected to:

e Be sensitive to social and emotional needs of the children.
e Plan for prevention of absence.
e Make home visits. :
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e Report need. .. _umilies to appropriate agencies.

[\

Work with the L iance team.

Alert teache - = children’s difficulties which come to his
attention.
Help parents == =rstand compulsory attendance laws.

Consult with —=pii, parent, and pedagogical staff.

Orient teachers and school secretaries to his procedures and
methods.

Review roll books: and follow up on absentees.

Determine factor: adfecting general school attendance.
Heighten attendamce consciousness.

Prepare special programs.

BILINGUAL TEACHER IN

SCHOQOL AIND COMMUNITY RELATIONS

A member of the Community Service Team, the bilingual

teacher in school armd community relations is expected to:

[
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Help orient p=remnts to school procedures.
Provide oppacitmities for parental service and growth.

Serve as a resource person to the Parent-Teacher Association
and attend m=zzngs.

Make home visits where appropriate to the Bilingual Teacher
program. :

Maintain contact with community persons and agencies.

Apply his bilingual and bicultural knowledge and skills to any
aspect of guidance.

Serve as a part of the school guidance team at hearings in the
District Superintendent’s Office.

Work as a team with guidance personnel in making referrals
to the community and city agencies.

Serve on schonl Human Relations or Community Relations
Comiumittee.

Administer or assist in administering appropriate educational
tests to pupils.

Assist in the w7 “ion of newly assigned school personnel.

Help secure {05 otl.=r staff members appropriate bilingual and
biculural materniais.

-~
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Organize workshops, ciubs and other activities.

Assist with registration of pupils during registration periods.
Assist in determining class placemert, transfers and promotions.
Assist in discovering the tzlented as well as the handicapped.
Confer with pupils having language difficuity.

Help in planning appropriate programs for special pupils.

FAMILY ASSISTANT

As a member of the Community Service Team coordinated by

the Community Relations Teacher, the family assistant may be
called upon to do any of the following:

o 8 & ¢ ¢

Work primarily with families of pre-kindergarten children on
special problems or emergency needs.

Encourage parents to become active participants in parent activ-
ities in the school.

Plan and implement a continuous program of activity among
pre-kindergarten parents.

Organize and conduct workshops for pre-kindergarten parents
in cooperation with Community Service Team.

Attend Parent Association meetings and other community meet-
ings affecting pre-kindergarten parents.

Muke home visits. |
Contact appropriate public agencies.
Escort children to clinics, etc.

Help community team develop a Parent Activity Center in the
school.

Plan with pre-kindergarten parents for use of special funds
(parent activity, parent snack, carfare).

Keep accurate records related to these funds and submit them
for audit as designated.

e Work forty hours per week exclusive of lunch.
e Have a fexible time schedule, since she works directly with the

family.

e Work some evenings or weekends, if circumstances require.
e Keep a log or record of outside activities, and submit log to

Commuurity Relations Teacher for review and filing.

| at
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FAMILY WORKER

As a member of the Community Service Team coordinated by

the Community Relations Teaci.er, the family worker, in her
assignment to pre-kincergarten classes, may be called upon to
serve in any of the foliowing ways:

Meet with parents and visit homes in cooperation with the
family assistant.

Encourage active participation in Parent Association activities
and parent workshops.

e Encourage attendance at reporting and conference times.

Do escort service where the social team finds the need—to and
from school, clinics, and appointments.

Steer people in need to the proper school personnei.
Refrain from trying to solve family problems personally.
Safeguard confidences.

Act as interpreter for non-English 'speaking parents and chil-
dren.

Work in a classroom where an aide is absent.

Work from 8:30 A.M. to 3:30 P.M. with an hour for lunch,

but not at the beginning or end of the day, or during the chil-
dren’s lunch hours.

Adjust to cover an assigned evening or weekend activity.

Keep a log or record of her outside activities, and submit this
log to Community Relations Teacher for review and filing.

SCHOOL AIDE

The school aide, under the guidance of the administrative

assistant, serves the school in many capacities and may be called
upon to help in any of the following ways:

Plan with the administrative assistant to create a pleasant
atmosphere at lunch.

Respect the feelings of children and be guided by the wisli: to
help them.

Arrange an orderly arrival at the lunchroom and maintain an
orderly atmosphere during eating time.

Encourage children to taste new foods.
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Help children to learn names of food on trays and their nutri-
tional value.

Help children learn to respect each other in their table manners.
Supervise disposal of food and trays.
Learn what to do during safety drills at lunch time.

Learn how to organize game areas and to supervise them during
lunch hour.

Supervise traffic to and from toilets.

Help children respect privacy of others.
Help children use toilet facilities properly.
Help them develop health practices.

Function on the playground during lunch hour by supervising
specific game areas, being alert to problems of adjacent areas,
learning and organizing group games, helping children respect
activities of others, helping children with proper use of equip-
ment, helping children become responsible for taking out and
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returning equipment, being alert to safety needs. alerting
another aide if it is necessary to leave an area.

Work in the stockrooms—receiving, unpacking, storing books
and supplies; keeping inventory of items; and distributing items
according to school systems.

Help with attendance by collecting attendance sheets and send-
ing absentee postal cards.

Serve the school as a whole by making bank collections, collect-
ing lunch money, making lunch cards, escorting sick children.
Serve in the library by receiving new Looks, checking against
requisition, stamping books, cataloguing according to directions,
mending books, helping with housekeeping, helping individual

child iocate books; help teachers meet curriculum needs; help

34

with relevant dispiays.

Be concerned with health and safety of children by greeting
children with courtesy; patrolling halls and doors; supporting
orderly arrivals and dismissals; referring areas of difficulty to
administrative assistant; checking toilets.

Become knowledgeable in audio-visual work by receiving and
storing all a.v. equipment; keeping an inventory of all equip-
mernt; learning to wuse equipment; distributing material and
equipment according to school systems; making minor repairs;
assisting teachers in the selection and use of materials.



CHANGCING ROLES

«“Schools can be humane and still educate
well. They can be genuinely concerned with
gaiety and joy and individual growth and
fulfillment without sacrificing concern for
intellectual discipline and development.

. . . They can do all these things if—but
only if—their structure, content, and
objectives are transformed.”

Charles E. Silberman
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CHANGING ROLES

Tecacher

The teacher is still the most important adult in a ckild’s life,
after the parent, but the teacher’s role needs to be reassessed. To
bring about greater individualization oi instruction, the teacher
becomes something more than a periormer; she must take on a
new role as engineer of the learning environment, helping, guiding,
instructing and coordinating the resources needed in the task of
helping the children.

The task is not formidabl= wit:n it is sharcd. There are many
resources to be tapped:

e Tke students themselves
e 'The cluster teachers

Curriculum specialists: music, library staff, speech, health, audio
visual, community relations, bilingual.

Para-professionals
Parents
Volunteers

Communmity personnel: firemen, policemen, sanitation workers,
social agencies, neighborhood storekeepers, anti-poverty work-
ers, Parent Associations, etc.

Public and political fizgures

Other teachers

Student teachers

Junior hkigh and high school students

Public library stafi

Principal, assistant principals, and other supervisors.
Mental health teams

Custodian aad helpers

Kitchen personnel :

Guidance counselor, school psycholegist, school social worker
Adeguate imaterials—manipulative as well as written
Programmed instructional material
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The resources can be used in many ways. But all helpers need
orientation. Time spent on such orientation is a good invest-
ment. Following are only a few suggestions: ’

e Student helpers can read to a small group, ask questions, listen
to children, make purposeful games.

» The cluster teacher, as a vital member of the group, shares in
the plans for daily work, as well as for contracts with children,
and originates activities for the learning centers.

e The O.T.P. can help set up learning centers and instruct small
groups of children to use materials and ideas more effcctively.

e Parents can help with spelling during a creative writing lesson;
assist with a group that cannot write; teach and help with skills
game or exercise; work briefly with a Non-English speaking
child; help with arts and crafts; and most important, lend an
ear to the individual.

e The supervisors become team members by assisting in the
planning and by providing know-how, but not by a takeover
of planning sessions.

e District coordinators may be invited to cluster meetings to share
problems concerning grouping and individualization, and to
give practical demonstrations.

37
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o Small research groups of children may be encouraged to talk
to invited guests and to report back to the class. Not all children
need to visit the same place at the same time.

s The guidance counselor can help by operating within the class-
room, participating in the activity and observing specifics of
child behavior. She can help the teacher in understanding her
ovi ieactions to certain behavier and collaborate with the
teacher in providing activity Zor children with special needs.

e Grade clusterz car invite virious ethnic group leaders to come
to talk with the children about their education and jobs. Such
speakers can be invited through churches and goverrment
agencies. Informal discussion in the intimacy of the classroom
is more effective than from the distant platform of the
auditorium.

e There can be dialogue with other teachers. Grade conferences
may provide for exchange of ideas and sharing of problems
with a minimum of administrative intercession. Monthly schcol
meetings can be used for articulation among disparate grades
and groups. Evaluation of programs and introduction of effec-
tive ideas would make such sessions especially valuable.

e Student teachers should be an integral part of the individualized
and small-group process. They should be invited to planning
sessions and be given specific responsibilities. (Time in which
student teachers are asked to do no more than sit and observe
passively is time stolen from the children and from the student.)

e Selected junior high or high school students coming in during
specified hours in the week to work on an individual basis-—
possibly older brothers and sisters to start with—can ceatribute
to individualization. These students would need some orienta-
tion and training, but the time given to the effort would be well
spent. -

To help bring about the proper organization of time, energy,
.and materials, so that both teachcr and child enjoy maximum
freedom for self-expression, it is important for the teacher to:

e Be guided by the knowledge that everybody wants to do well.

e Be sure her plan will create a situation in which the children
will be involved meaningfully.

e Think through her plan in all details: philosophy, mechanics,
needs, etc.
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e Anticipate difficulties such as classroom traffic, and think of
alternatives.

o Invclve the establishment in her plan by being warmly com-
municative.

o Innovate without fear of criticism, but evaluate.

e Share ideas with colleagues (no secret recipe files) and imitate
ideas creatively.

e Be tolerant of shortcomings and weaknesses in others and in
oneself, in the knowledge that we are all slightly less than
perfect.

e Keep the child in the focus of all efforts.

e Involve the parent as an ally in the education of his child.

Supervisor

A new look at supervision is also called for in this individuali-
zation of instruction. Supervisors have a role as stimulators ‘and
expediters of growth-in-service through conferences, workshops,
demonstrations, etc. '

Just as the teacher must grasp the need for freeing the child for
self-expression in an environment that promotes responsibility, so
must the supervisor provide freedom for the teacher. Supervisor
and teacher must seek ways ‘together—to individualize, to ques-
tion, to explore, to experiment, (and if some approach should
fail) to question again and try mew avenues together. Just as the
teacher realizes that she is not the “knower” of all things that are
right for the classroom, so too the supervisor realizes he is one
resource in providing structure, standards, materials, equipment,
and ideas.

In evaluating teaching sirategies in the classroom, the super-
visor should re-orient his observation technique. Since the teacher
spends less time on work with the class as a whole, the supervisor
must cbserve carefully what th< individual children and separate
groups are doing, note the different activities in progress, check
the methods by which materizis are used, gauge the degree of
teacher involvement with individuals and groups, evaluate chil-
dren’s progress.
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ORCANIZATIOCN
FOR HETEROGENEOUS
CLASSES

“The Universe is true for all of us and
different for each <f us”

Marcel Proust
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ORGANIZATION FOR HETEROGENEOUS
CLASSES

A thorough understanding and acceptance of heterogeneous
grouping are basic to the More Effective Schools program. An
understanding of the findamental principles, is required to develop
criteria for forming classes.

Early Childhood Grades

The criteria used for forming a class in the pre-kindergarten are
determined by community needs. Such criteria may include con-
cern for welfare familics, language difficulties, families with foster
children, working parents, ethnic distribution, health needs, etc.
The individual school, knowing its comumnity, determines the
criteria. The class formed should represent ali segments of the
community.

Additional criteria include age (four in the calendar year), a
balance of boys and girls, variety of temperament.

A sample profile of a pre—kindergaften class may look like this:

Age 4 Boys Girls i:1ser Critevia
Jan.-Mar. 2 3 Large Family
Apr.-June 3 2 Foster Children
July-Sept. 2 1 Non English
Oct.-Dec. 1 1

s 7

In the organization of kindergarien classes, children with prior
school experience such as pre-kindergarten, Head Start and private
nursery, are dispersed among all the kindergartens. No special
class is formed exclusively for children with previous school expe-
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rience. In terms of goals set by the pre-kindergarten for language
and concept development, and in terms of age span, sex, and
special problems, the pre-kindergarten teacher recommends place-
ment in kindergarten classes. A profile of a kindergarten class may
look like this, considering pre-kindergarten, Head Start, private
nursery experience:

CLASS DISTRIBUTION BY PREVIOUS EXPERIENCE
1 P.K.|P.K.
32| 6

Age 5 B G hr.!| hrs.| us* pN**] Home
Jan.-Mar. 4 2 2 o) 0 0 4
Apr.-June 3 3 o o 0o 1 S5
July-Sept. 2 3 1 )| 1 0 2
Oct.-Dec. 2 1 1 o(o0] o0 |2

11 9 4 1 1 1 13 (Non-English, 4)

*4.S. Head Start
**P.N. Private Nursery

In grades one and two, heterogeneous classes are formed with
language skills as the constant, but with such variables as age,
sex, and special abilities taken into account. The kindergarten
teachers evaluate progress in terms of gcals, and help in the place-
ment of children in the first grades. A first grade proﬁle at the
beginning of the year, may look like this:

Age B G | Lang. Growth - Comment
5°%-6 3 3 (According | Spec. Abil. )
6'-6° 3 2 to goals) Non Enyglish---9
6*-6* 4 2
6°-6° 2 3
12 10
42



A grade two class profile at the beginning of the year may look
like this:

Bcys ........ 10
Girls ........ 12
Ages Comment Rdg. Ach:
o 6°-7 -5 Non English ...... 3 24 oeeeaeee 5
AP £ Y - T I ) I 7
747 ... 7 P eeeremememeee D
77-78 ... 4 PP et 2
N.R. oo 3

wWithin the cluster there is discussion of class compositicn, and
adjustments take place where regrouping is needed.
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Middle Grades

The criteria for forming a class in the middle grades are deter-

mined by the span of ability in language usage (reading, writing,
other communication skills).

Reading scores, informal teaching tests and performance evalua-
tion, are all considered in sctting up the heterogeneous class.

Sex, ethnic distribution and special problems are used as the
variables.

In leeeping with these standards, children may be selected fiom
a master organization roster and distributed evenly over the

grade so that each of the classes has a representation of the
full range.

Sex, ethnic population and special problems chould be noted on
the original master organization in which are listzd all the
children in each grade, so that the different backgrounds and
characteristics can be equitably distributed. If this plan is fol-
lowed, no one class will be overloaded with more than its share
of exceptional situations and problems.

The task of organizing the cluster classes must be a team proj-
ect. Therefore, eackh member of the cluster and all persons
involved on the grade should have an opporturnity to discuss
the range of abilities and the varied characteristics, achieve-
ments, and expectations of the children in the cluster.

Parents, aides and other adults may be consulted, but the pro-
fessional staff must make the actual decisions reg Jing the
setting up of the classes.

For example, a 4th grade MES class may look like this, in terms
of reading scores:

Reg. 22
N.E. 1.2 2.2 3.1
Carles Thomas Alice Mary
Ralph Dougias
Martin
3.2 4.1 4.2 5.1
Julia Rud- Jack Anna
Evelyn Edward Sylvia
Helen June Theresa
Richard Jean Betty
Nelson Lucv

-~
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Working With Heterogeneous Grouping

e After the teacher appraises each chiid and notes the uniqueaness
of the individual, she can begin planning to make the strengths
of the group an asset in the teaching-learning situation. She
notes the verbal, outgoing child, the academically oriented child,
the child with physical prowess, the bi-lingual child, the even-
tempered child, and decides how each in his or her own way
can influence the climate for learning. For example, the bi-
lingual child can be a source of informaticn and security for
the non-English speaking newcomer. The child who has mas-
tered a skill in a game can reinforce his own skill by teaching
another child the game. Children can then develop an apprecia-
tion for diversity as various interests are pursued.

e While observing the uniqueness of the individual, the teacher
recognizes that the children are social beings. She establishes
such cooperative pupil-to-pupil relationships as buddy systems,
leadership roles, homework help by classinates.

» Bearing in mind that autonomy for the child is a humane
: goal, the teacher sees to it that no child is always on the
! receiving end of give-and-take relationships. For example, in
the “helping™ assignments, such as taking messages out of the
room, no one child should be permanently assigned to the role.
On a rotation basis each child must have an opportunity at each
task—serving as messenger, doing housekeeping, caring for
materials, giving service to another child, etc.

e In observing the singularity of the individual, the teacher recog-
nizes that = whole-class lesson, in light of her aim and the
show-and-tell procedure, cannot satisfy the needs and styles of
all the children. Question-answer t=chnique with the whole class
involves the teacher and too few of the children. Children must
wait too long for a chance to speak, to do, tc be involved.
/hole-ciass lessons can be used for such activities as launching
an idea, evaluating safety rules, reporting, sharing, singing and
dancing together, and choral speaking.

e The teacher thus raust organize her time, emnergy, material,
human resources, and physical environment in such a way as
to enable her to work with individuals and small groups. As a
result she can better appraise each child and can help him take
that next step forward.
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o Similarly, reading to young children need not be a whole-class
activity. Story-time should be an intimate affair, with children
in proximity tc the story-teller and the book. A game that can
result in skills-learning should be played with 2, 3, or 4 children
to provide frequent “turns”, responses, involvement. The
teacher’s directions for an activity are more meaningful to the
individuai in the small group.

e Young children should not be subjected to mass grouping. For
example, look < osely at assemblies in the auditorium for 6’s

Partners in Learning
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and 7’s. Note how much time is wasted in policing and
disciplining, nagging and herding! How much time is used in
exhorting and urging children on in the effort to bring about a
finished show piece, at an age when process is more important
than the finished product. Look at your lunch program. How
would you like to eat with your coat on, shoulder to shoulder
with others, with barely enough room to move your arm, and
where talking to your neighbor is forbidden?

Working with small groups gives the child an opportunity to
function independently, © choose his next move when one task
is done, and to develop responsibility as he confers with his
teacher. The teacher prepares the situation so that young chil-
- dren have alternatives. For instance, each area of interest in
the room may have “more-to-do” ideas, games, materials,
- books, etc.

47



PHYSICAL
ARRANGEMENTS

~—Bear in mind that independence and
autonomy for children are humane goals—
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PHYSICAL ARRANGEMENTS

Classroom Qrgcnization

Schools are for children. The classroom is the place in which
they must live by law for several hours @ach day. If we want o
create an environment which will help the children become inde-
pendent learners we must allow participation in planning, develop-
ing, and maintaining the classroom physical environment, and
caring for materials.

Physical organization can evidence a basic respect for children
in the following ways:
o The teacher’s desk is removed from the center of activity.
e Furniture is provided for the children’s varied sizes.

e There is a place for personal possessions—a desk or cubby or
box.

e The child’s eye level is considered when using bulletin boards
or the chalkboard for communication.

e Class interest cha.is are displayed—iot charts that rank per-
formance or point out individual weaknesses in children.

e Children may choose the work they wish to display, decide how

: to display it.

e Furniture is used flexibl. °or the individual, partners, small or
large groups.

e There is “a quiet corner” which may help an upset chi’d calm
down.

i s Learning centers are clearly defined.
: o Routines are developed to ease traffic.

P .
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USE OF TIME

“Nothing is worth more than this day”

—@Goethe
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USE OF TIME

In the MES Program, the organization of time requires that only
the hours of entrances, dismissals and lunch be fixed. Other ~ched-
uling may be completely flexible—even boldly experimental. The
plan allows for large blocks of time and for fluid grouping within
the classroom. An arbitrary time period may defeat the purpose

of an integrated curriculum where learning is not fragmented into
unrelated units.

During a block of time, an individual or group may be actively
engaged with audio-visual equipment, doing research or creative
writing, using the library corner, exploring ideas or problems ia
‘he math and science areas, or meeting with the teacher for =
sicills lesson, a couference or evaluation.

When more than one teacher is involved in the classroom, a
small group may be taken on a short trip to a store, garage, or
other place of interest in the neighborhood. Variety of experience

enriches the curriculum and makes oral and written reports more
meaningiul.

E Orgarization of time can reflect a proper respect for children
by:

e Planning for large blocks of time for varied activities in coop-
eration with all participating mewmbers of the group.

Allowing children time to develop special interests or to do
assigned tasks without unduae interruption.

o Arranging for individual or group conferences.
o Helping individual children pian their day.
o Developing systems for taking turns.

A Child’s vay 1.  the Early Grades

The following - _uests the variety of activities available.
8:40 e Greets adults, childre—; puts coat in cubby.

e TFeeds gerbils; observes manner in which they eat and

51




clean themselves.
o Plays in doll corner with 3 other ckiidren.
o Is guided to sc- ing 2 table for four.

e Views filmstrip with one other child and para-profes-
sional who reads accompanying text.

e Visits neighboring classroom with teacher and 4 other
children to see pet rabbit. “ompares size, color, eating
habits with those of gerbiis.

o Goes to book corner, finds and looks at book about
bunny.

e Plays lotto-concept game with group.

10:00 o Puts away dishes and clothing in doll corner during
clean-up time.

e Washes hands and sits down at table with one teacher,
for snack and discussion about visit to see rabbit.

e Sits down near piano with whole class for songs,
rhyvthms.

11:0% ¢ Gets dressed for cutdoors.

s Plays in yard. Rides bicycle. Builds hollow block house
with 2 other children. Notes ice puddles in yard.

12:00 ¢ When mother arrives goes inside to get his clay piece,
and say goodbye.

The following schedules are suggested ways to organize teachers’
time. ( Teachers serving in one classroom are designated A, B, C.)

Sample